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Purpose 
 
Identify Ministry objectives and Board Improvement Plan goals that aligned with the project 
(align with Student Success, School Effectiveness Framework, and Leadership Framework). 
Student Achievement 
Growing Success – Assessment, Reporting 
Literacy and Numeracy 
School Effectiveness Framework 
 
 
 
Project Question 
In what ways does bringing teachers together regularly to share observations and experiences impact 
their use of read alouds of rich mentor texts as a means of enhancing students' abilities to listen 
actively and to make relevant questions through oral discussion? 
 
 
What were your specific objectives in doing this project? 
Sustaining K-6 Literacy with a focus on higher order thinking skills related to critical literacy.  Job-
embedded learning - where teachers will see other teachers model read alouds to promote these 
higher order thinking skills. Building capacity – allowing the EPCI initiative to reach as many 
teachers and subsequently students. 
 
 
How did your project succeed in meeting these objectives? 
Method 
Please include a description of the process you used to collaborate, to collect relevant data, and 
to research appropriate indicators of success (e.g. surveys results, report card marks, 
attendance statistics, credit accumulation, EQAO scores, other data). 
We used surveys, anecdotal and observation from teachers, MiSA lead interviewed teachers. 
 
 



 
 
If applicable, “How did your teacher collaboration project processes/methods/tools differ from 
those outlined in your initial proposal? Why were the changes necessary?” 
Other than two teachers being absent one of the EPCI days, all processes and methods 
followed the original outline.  We also invited the Special Assignment teacher for literacy to 
attend the symposium with us, as she played a large role in the success of this project. 
 
Results  
 
Please attach a copy of evidence gathered, such as charts, graphs, surveys, data, etc. 
Please see attached. 
 
Discussion/Conclusion 
 
Describe the lasting outcomes of the impact of this project on your teaching practice.  
What did the data collected and analyzed during your project tell you about student 
achievement? 
The lasting outcome is very successful as this project will lead into next year.  We will expand 
EPCI to other teachers as the interview and survey results indicate that teachers truly valued 
being able to collaborate with each other.  
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The qualitative data we collected (interviews 
with 5 teachers and teacher responses to survey) 
provides evidence that teacher collaboration and 

sharing allowed teachers an opportunity to improve  
practice and as a result increase students’ ability to 

listen actively and to make relevant connections 
through oral discussion.  Teacher collaboration and 
sharing allowed teachers to feel more confident in 

using a variety of assessment methods, such as:  
student observation and reflection, student  
conversations and student products as valid  

evidence to conclude their student’s ability to listen 
actively and make relevant connections and  

inferences.  This improvement is most likely a  
direct result of teacher collaboration and the  

Early Primary Collaborative Inquiry. 

Results 

Conclusion 

Prior to your involvement in the Teacher Collabora-
tion Project, what are some strategies you used to 
change your  practice?  Based on another teacher’s ex-
perience because I heard about it from another teacher 
and I had the proof it worked.        Mrs. B. 

Which strategy was most effective? The informal shar-
ing.  Having an advance plan.  When I am in the thick of 
it, it’s hard to see the big ideas and keep them as your 
focus, so having a plan helps with this.           Ms. E. 
How did you know that this strategy was effective? 
Through their oral responses I was able to surmise 
whether or not they understood the key concepts and what 
type of connection they were making.          Mrs. B. 
Prior to your involvement in this project, following a 
read aloud what were some effective teaching strategy 
you used to promote active listening, inferring and  
extending the student’s learning using only oral  
language?  It was always teacher/student back and forth 
and getting those responses. One – on – one.  Physical  
arrangement was always a whole group – teacher student 
– teacher student.  Not collecting the data, so it was hard 
to pick the specific expectations.      Mrs. E. 
How did you know that this strategy was effective?  
You got some good answers from kids, but you are not getting 
every kid.  You always selecting the kids putting their hands up.  
It’s effective for a select few kids.     Mrs. B. 

Pre-Teacher Reflections 

Something from today’s session that I 
value … 
Information/Learning shared by the presenters 
and by other teachers during discussion periods. 

St. Michael’s, Douglas 
January 25, 2012 

Research Question 
In what ways does bringing 

teachers together regularly to 
share observations and  

experiences impact their use 
of “read alouds” of rich  

mentor texts as a means of 
enhancing students' abilities 
to listen actively and to make 
relevant questions through 

oral discussion? 

Something from today’s  
session that I value … 
Observing real classrooms and discussing with 
others the challenges and rewards of new ways of 
approaching teaching. 

St. Michael’s, Douglas 
January 25, 2012 

Something from today’s session that I 
value … 
Wonderful examples of other teachers’ struggles 
and what they have found works. 

St. Michael’s, Douglas 
January 25, 2012 

Something from 
today’s session that 
I value … 
 
Listening/sharing with 
many  
colleagues ways to 
improve “accountable 
talk” in an early  
primary class. 

St. Michael’s, Douglas 
January 25, 2012 

Post-Teacher Reflections 

How did your involvement in this Early Primary Col-
laborative Inquiry benefit you/your practice? How do 
you know?  I enjoyed this opportunity to learn and share with 
colleagues.  Reminder of the importance of talk – to slow down 
and build in more time for accountable talk. I am thinking more 
about this when I lesson plan. Collaboration with others, listen-
ing to colleagues, and what works/how to improve. May 
7th, 2012 
Do you have any reflections about our sessions, the 
work you’ve done in between, and/or the growth in 
your students. Why do you think so?  It’s always nice to be 
able to go into another peer’s classroom and take away some 
valuable ideas that make our students deeper thinkers. I have 
enjoyed the challenge of trying to use HOT questions more often 
rather than just comprehension questions. The children (JK/SK) 
are more capable than I believed them to be to answer and dis-
cuss these types of questions. The sharing between colleagues; 
informative; what resources to use (implement).  May 7, 2012 
How has your ability to plan read-alouds that will pro-
mote active listening and inferring through oral lan-
guage changed as a result of this project? Please ex-
plain. Planning rich read-alouds are now based on deeper/
higher order questions. I really think that this process has made 
things a lot easier for me to plan my lessons and how to keep the 
BIG IDEAS in primary focus. I am using more front loading; 
think, pair, share, and higher order thinking [questions], so I 
believe that I have improved greatly in my ability to plan read-
alouds. Using frontloading as necessary to further improve think-
ing/learning; Grand Conversations, think/pair/share strategies 
working well.  



Carter 

Approach to Task 

AS A RESULT IN 2011-12 (PRESENT): 
2011 – 2012: 55+ educators from 19 of our 20 elementary 
schools, including: 
• 37 initially selected teachers (1 or 2 from each school); 
• 12 participants added using individual schools’          

Professional Learning budget(s); 1 using NTIP days; 1 
on her own initiative, teaching J/SK in  January; 

• 5 participants added with MISA funds; also attended 
orientation session in Ottawa on November 23, 2011; 

• 3 EPCI sessions, at different host schools, as follows: 
 - St. Joseph’s, Arnprior - December 7th, 2011; Grade 
 ½ & J/SK teachers hosting; 2 pre-planning sessions 
 (the classroom teachers who would be hosting other      
 teachers, would get together and plan the lesson they 
 would use on December 7th) involving host teachers, 
 school principal, Literacy & Numeracy SPAT, and 
 LNS Student Achievement Officer.  
 - St. Michael’s, Douglas - January 25th, 2012; JK, 
 Grade ½, and Grade 2 teachers hosting; 3 pre-planning 
 sessions involving host teachers, Literacy & Numeracy 
 SPAT, Co-ordinator of Elementary Program and LNS 
 Student Achievement Officer. 
 - Our Lady of Lourdes – May 7th, 2012; 3 J/SK      
 teachers; 3 pre-planning sessions involving host          
 teachers, Literacy & Numeracy SPAT, and LNS  
 Student Achievement Officer;  

• Teacher face-to-face interviews (5 primary teachers on Janu-
ary 25th, 2012) 

• Reflection/Feedback Sheets (55 primary teachers from previ-
ous years, December 7, 2011 and January 25, 2012) 

• Evidence of Student Thinking (3 different primary class-
rooms; Senior Kindergarten, Grade 1/2, Grade Two) 

• Triangulation: Observation, Conversations and      Product—
evident on the Power Point Posters    throughout the poster, 
especially evident on the “Now I am Slide.” 

Data Sources 

• The number of teachers listed in the 
“Approach to Task” section were brought   
together three times at the locations listed 
above.   

• The teachers listened to the three “host   
teachers” share their journey of the successes 
and failures in  trying to engage their students 
to use accountable talk to increase connec-
tions and inferences. 

• After the teachers shared their personal story, 
all teachers were divided into three groups 
and teachers went and watch the host teacher 
actually teach a lesson and encourage their 
students to engage in accountable talk based 
on a mentor text. 

• Following the lesson, all teachers return to 
one common area and share with the host 
teachers next steps and “Ah! Ha! Moments”. 

• Teachers are finally asked to write a reflection 
and go back to their classrooms and try these 
practices and be ready to share at the next 
session. 

Additional Detail 

“What did you learn about the Grandma?”

Gifts by Jo Ellen Bogart

Without the talking, 
my page would have 
been blank. 

Seamus said the talking helped 
him because not all of the ideas 

he used started as his.

PAST TEACHER REFLECTIONS OF 2010-11 
EPCI PROJECT: 
• Opportunity and time to collaborate with other teachers, 

hearing about successes and failures and talking about 
‘best practice’; that what we’re   learning is an extension 
of what we’ve been      practicing at our school;  

• Reading and digging into the mentor texts; lessons in 
action that can be taught from them;  

• That it is encouraged to spend more time talking and 
discussing a book rather than rushing through to get a 
“product;” 

• Oral expression is so important;  
• The importance of giving both the student and teacher 

time to explore texts, try this or that to get that “deeper 
understanding;” 

References 

Emily 

Alex 

Beck, I. L. & McKeown, M. G. (2001). Text talk: Capturing the benefits of read‐aloud experiences for young children. The Reading 
Teacher, 55(1), 10‐20. 
City, E., Elmore, R. Fiarman, S., and Teitel, L. (2009). Learning to see, unlearning to judge. In Instructional rounds in education: A 
network approach to improving teaching and learning (pp. 83‐98). 
Keatley, S. (2011). HOT: Higher Order Thinking Questions for RCCDSB Mentor Texts. 
Literacy & Numeracy Secretariat. (2011, October). Getting Started with Student Inquiry. Capacity Building Series. Special Edition # 24. 
 Literacy & Numeracy Secretariat. (2011, September). Maximizing Student Mathematical Learning in the Early Years. Capacity Building 
Series. Special Edition # 22. 
 Literacy & Numeracy Secretariat. (2011, July). Asking Effective Questions. Capacity Building Series. Special Edition # 21. 
 Literacy & Numeracy Secretariat. (2011, April). Grand Conversations in Primary Classrooms. Capacity Building Series. Secretariat 
Special Edition # 18. 
 Literacy & Numeracy Secretariat. (2010). An evolving view: Four roles of a literate learner (Adapted from Literacy for Learning: The 
Report of the Expert Panel on Literacy in Grades 4 – 6 in Ontario, 2004), p. 9. 
 Literacy and Numeracy Secretariat. (2010, September). Primary Assessment: Lessons learned from Kindergarten and Grade 
Collaborative Inquiry. Capacity Building Series. Secretariat Special Edition # 15. 
 Literacy and Numeracy Secretariat. (2010, September). Collaborative Teacher Inquiry. Capacity Building Series. Secretariat Special 
Edition # 16. 
 Literacy & Numeracy Secretariat. (2009). Critical Literacy. Capacity Building Series. Secretariat Special Edition # 9. 
 Ontario Ministry of Education. (2010). Growing Success: Assessment, Evaluation, and Reporting in Ontario’s Schools – First Edition, 
covering Grades 1 to 12. Toronto: Queen’s Printer for Ontario. 
 Ontario Ministry of Education. (2006). The Ontario Curriculum Grades 18: Language. Toronto: Queen’s Printer for Ontario. 
Ottawa‐Carleton District School Board. (2009). Accountable talk: Communication within the critical thinking classroom. Curriculum 
Services Newsletter, 2(4). 
 
  


	web RCCDSB Report.pdf
	rccdsb pamphlet

